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ABSTRACT

This study explored the portfolio evaluation process
from the perspectives of teachers using portfolios to evaluate their
students and teachers using portfolios of their own to evaluate their
teaching. Two university professors, one elementary school teacher,
and one secondary school teacher participated, using qualitative
research methods. Qualitative research indicated that portfolios
provided ways for teachers to reflect on diverse and sometimes
conflicting purposes for evaluation. Learners gained self-awareness;
and both learners and teachers were able to focus on change in ways
that supported learning. Teacher portfolios offered ways for them to
model the learning process for students. Findings support the belief
that portfolio use can be implemented as a process by which students
and teachers construct complex portraits of themselves. Attachments
include "Portfolio Process and Teacher Change: Elementary, Middle,
and Secondary Teachers Reflect on Their Initial Ex,eriences with
Portfolio Evaluation" by Ronald D. Kieffer and Mark A. Faust (in
"Multidimensional Aspects of Literacy Fesearch, Theory, and Practice"
edited by Chirles K. Kinzer and others, published by the National
Reading Conference, Inc., 1994) and "Taking It Personally" (from
"Portfolio News," v6 n3 Spring 1995) by Mark A. Faust, Ronald D.
Kieffer, and Jane Hansen. (SLD)

¥ 3 9 9 o6 Yo 3 T 36 ve ve e Fe e F e % v e o v S ok ot ok o S e e oo v v ot e o e ol S Y v ol e e ve ol e dle ol de ot e st dle S s o de e Y e de e e el e ot

Reproductions supplied by EDRS are the best that can be made *

from the original document.
s 3¢ v ¥ ' o't s Yo ve ve 9t vt v o6 e o't v o v ¥ e o o o 3 v o Yot oo e 9 o e ve Yo e Yo v v v ve g o' ot e oo oo g dle ol vle e e ol e o e e S S e dedleale e de e de ot

%

b




- * on U;.EDC'AMIENT Of EDUCATION
e of Educational Flesesrch and Improvement “PERMISSION TO ReP
RODUCE THIS
EDUGATIONAL RESO F s
r/ cemggr(agg%m ORMATION MATERIAL HAS BEEN GRANTED BY
This document has been reproduced as M F
recaived from the person or organization b . M
onginahng it —

7 MinOr changes have been made 1O iImprove
raprodh C11on qQuanity

——

@ Points of view ot OpiMions siated in this docu

ment do ""t:"nr;e’cnf:nly represent otficial TO THE €
. BRI s o. esoupce
o0
=
% Portiolio Process: Teachers Exploring Assessment Alternatives
o ‘
88
Final Report
Submitted to
The Spencer Foundation Small Grants Program
By
Mark A. Faust and Ronald D. Kieffer
Department of Language Education
125 Aderhold Hall
The University of Georgia
Athens, GA 30602

~N
o
M)
N
S 9 BEST COPY AVAILABLE

<

ww
@)

Aruitoxt provided by Eic:

=




Focus of the research

This stud'y explered portfolio evaluation as a process from two
perspectives: 1) teachers using portfolios to evaluate their students and 2)
teachers using portfolios of their own to evaluate their teaching. The initial
research questions included the following: How does portfolio process support
authentic evaluation of Ilauguage teaching and learning in elementary,
.secondary, and university classrooms? How are some teachers and students
using portfolios in their classrooms? Have these practices altered the
teaching/learning environment in the classroom? What is the role of

reflection in the portfolio process? These exploratory questions initially

guided the design of the study.

Since the researchers (two university professors, one elementary
school teacher, and one secondary school teacher) were using qualitative
research methods, additional questions were added as the study evolved: What
are individual students actually learning in particular classrooms? How and
why are these students learning? What evidence exists to support the claim
that students are indeed learning what they need to be learning at a particular
time? How might students themselves respond to questions about what they
are learning and why? Who decides what students need to learn and on what
basis are such decisions made? Can students assume some responsibility for
their own learning? Is it possible to define standards without standardizing
“,learning?

This study was influenced by the notion that portfolio evaluation can be
profitably investigated as a process that students and teachers undertake
together.  Unlike much current research that focuses on portfolios as end

products that are used solely for the purpose of judging student progress and
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performa‘nce, this study sought to explore the potential benefits of using a
portfolio process to foster self-reflection and self-evaluation on the part of
teachers and stxidents. The researchers écknowledged that such a process can
be used to support various types of summative evaluation but they wanted to
investigate what happens when this goal is seen by teachers and students as
secondary to other evaluation purposes. The researchers hoped to document
ways that teachers. might use portfolios selectively for multiple purposes
aimed at enhancing their ability to- create conditions that support a range of

literate behaviors in their classrooms.

Changes in plans

Early on the researchers began to distinguish between assessment
(ways of gathering of data about learning) and evaluation (ways of defining
the value of learning). They also questioned their implication that there might
be one way of defining "the portfolio process” and began to favor instead a
more open-ended view of "portfolio use as a process." In addition, it has
become clearer to the researchers that defining portfolio use as a process is
connected with ideas about teaching as learning and teaching as a form of
research. Consequently, they would wish to amend the original title of this
project to read: "Portfolio use as process: Teacher-researchers exploring
assessment and evaluation alternatives."

Otherwise,.the study proceeded as described in the original proposal. No
substantive changes were made. Permission was requested and granted to
extend the length of time allotted for the completion of Phases V and VI. A
portion (approx. $400) of the funds designated for teacher release time were
not spent because on a number of occasions the timing of interactive sessions

did not necessitate the hiring of substitutes. A portion (approx $600) of the
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funds designated for travel were not spent because the two teachers were
unable to travel with the two principal investigators to attend the 1995 AERA

convention in San Francisco.

This study resulted in numerous findings of great significance to
anyone interested in using portfolios for purposes other than external
evaluation. Some of these are summarized below; all are associated with a view
of portfolio use as a process involving teachers and students in "researching”
their classrooms - as learning environments.

1. When viewed as a process, portfolios begin with questions about
purpose and audience, questions about what children are learning and why
whichh lead students and teachers to reflect on what is happening in their
classroom.

2. The portfolio process continues with new questions about expectations
(What exactly will teachers and students be doing during the process of
portfolio creation?), collection (On what basis will the range of items that
might be included in a portfolio be determined?), selection (On what basis will
specific items be selected-or created-for inclusion in a portfolio?),
Organization (What will the portfolio as a container look like?), and reflection
(What will be the role of reflection throughout the process of creating a
portfolio?).

3. There are multiple purposes for evaluation (e.g. judging, responding,

and accounting--See attachment A: Kieffer, R. & Faust, M., 1994).

R




O

ERIC

Aruitoxt provided by Eic:

4, Multipie purposes for evaluation are revealed through metaphors used
in discussion about learning and evaluation (e.g. proof, tool, growth, progress,
vehicle, catalys't, portrait, story.)

5. Portfolios provide ways for teachers to reflect on diverse and sometimes
conflicting purposes for evaluation which in turn can help them transform
their classrooms into more coherent and supportive learning environments.
6. During various stages of reflection, learners gain self- awareness of
their own literacies and the literacies of others, self-evaluate learning, name
purposes and set related goals, and document‘ important seif-realization and
change.

7. The process of creating a portfolio encourages students to take
responsibility for their own learning and to practice self-evaluation.

8. Portfolios enable teachers and students to focus on change in ways thar
support learning. Attending to change via portfolio precess can be: non-
judgmental, non-linear, retrospective, and individualized.

9. Teacher portfolios offer ways to model the learning process so students
can learn how to see themselves as learners engaged in a similar process.

10. Portfolios can be used to foster teachers' self-knowledge about past and
current teacher and learner practices (See attachment B: Faust, M., Kieffer, R.
& Hansen, J., 1995)

11. Multiple voices (students, teachers, peers, parents) support teachers’

ways of knowing about their instructional practices.

R b implicati
This study lends credence to thc notion that portfolio use can be
implemented as a process whereby teachers and students construct complex

portraits of themselves which make their learning visible in ways that are
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overlooked or even suppressed by traditional evaluation procedures such as

testing and graded writing. Furthermore, this study clearly suggests that a
significant degrée of student ownership of the process can foster an enhanced
sense of purpose associated with classroom learning. From the teacher's
perspective, approaching portfolio use as a process can also hkelp to

distinguish among competing evaluation purposes. Being clear about
multipte evaluation purpose enables teachers to uphold clear standards while
at the same time fostering a climate in which it is possible to acknowledge
individual needs and learning goals.

Several factors distinguish this study from previous research on
portfolio evaluation. First, the researchers created portfolios of their own
along with their students. Second, the researchers collaboratively focused on
issues of portfolio implementation as an ongoing process. This in-depth look
at portfolio use as a process resulted in a complex view of possibilities and
problems associated with using portfolios to support evaluation purposes in
classroom settings.  Third, the researchers achieved a personal realization that
when portfolios are viewed as dynamic learning events rather than as static
entities, they can serve as a catalyst for change (as opposed to merely
documenting change) that can transform the way teachers and students see
their classrooms as learning environmenté.

The dissemination of these findings beyond their immediate impact on
the researchers' own work as classroom teachers has begun and will continue.
Numerous presentations at the local level and three presentations at national
conferences (National Reading Conference and AERA) have already occurred.
An article recently published in Portfolio News (see Attachment B) is directly
related to the research supported by this grant as is .an article now under

review with The Reading Teacher A third article is currently being revised




for submission to a prominent research journal.-In addition, teacher-
researchers Ron Kieffer and Linda Morrison have continued to investigate
portfolio proces§ in elementary school classrooms with support from The
National Reading Research Center.

The researchers wish to express their gratitude to The Spencer
Foundation for supporting this study which has had a great impact on their

lives and their work as educators.




01 371avIIVAV AdOD 1S3d

ssoindwo) apddy yna uonounfuod up Aisivalun Aeig o4O y3snony 1wafoud Yo
-21 popuny ¢ usitm padojaadp 111y sem sisAjeue sty 10J jewnaoj ayg, (861) Lynn
pue ujoout” £¢ padojaaap poIjow Patd Xopul Y 0) JLJIUIES POYIIUI B Ul BIEP 1S 0)
POST SUAL [| D5LR|L] PaLIED waisAs wawddeuri asequiep 10mdwos-opu djddy uy
IEp [euonpr Jo 131 AP ur paupuexd a1om jeyl sasatlodAy aaneudl Jueinuug)
10§ sistq ¢ T PIAIOS $ILOTIILD ISDYL "SII0U PIALY PUL ‘SMIIAIDUL JAIED} ‘suLNe
-10)u§ JUDPR}L S 2U210Ju03 *sdoysyIom aif) woij padiowa ey so10dANLD Yy duLIP 0}
1y 3nos am u.a.w.sa.u ap Jo sts&jeue JutoBuo ue paronpuos am ‘aeak i inoydnoy ],

H "sjonposd [rulj 10§ YOIas ¥ St UBY) UOHDI[JAI JO ssadosd
© se 210w asniorjojiiod Jopisuod oy urdaq s13yoey oY) st pue ss001d uruteay ay up
UOIEN[EAD JO S0l 31 uo Bupoayyal s19YOLa) OF PAUdISI| om B PAIJIYS Ajjenpead (pa
N0 Jo $nd0J atj} 'INsal B sy "Aym pue Fuiued] aze (S19OLd) puL) LRI LYA Jnoye
suonsanb *ax1f 001 pinoys sotjojliod 1eym {0 uonULAP B uLy) Jayitd ‘suonsanb qits
sudaq ssaoo1d orjojuod jeyl o5uds IO Pant yural 2dudLAXa SI ] "$53001d 2an3YA
B s 28N 01[0J330¢i JnoqE smala Su1B19wa umo Ino PaJquIdsas SIAITI) L] A1 YUIA suuls
-snasip Supouo 1o ey aseme SjFuiseasus awedaq am ‘popaddosd Apn, - oy sy

"$$2201d
orjojuod noqe Supjuifl o uy JuiBueys pue s1ayoes) au i Fuoje Jutuiesp saa s
-INO PUNO} OS] dA) ‘SWOOISSED AYSIDAIUN INO Ul $01j0J1I0d JO IS INO pUL SIAISING
1noqe 11q & Buieys £q pue ‘uonenjead pue Junwes] moqe suondwnsse 3y dud|
-y $33Yde3) ay) O Suiualsy ‘suonsanb papua-uado Juryse £q ssa001d yoseasas o
u1 9103 Juedidiped B POWNSSE apy “SIUSPNIS PUB SI10UDLI} 10038 M Smotasaut yidap
-uy (3) pue *s310U p[a1] ruonealasqo (p) *(1sod pu a3d) s£aAlns (0) ‘SMIIAIILT IDYILI)
painionns-fwss (q) ‘suonoesajus Atojeroldxa pue papus-uado dnoid ac:el (2) iep
153]02 01 spoylaur Bu1a0]§0] a1} PASN am ‘Apn)s Fuo(-1e3£ INO JO BSINOD DI} WAG

‘Buiprad
pue uotienjeas 10) sasodind Suikjzapun ) Inoqe suoisanb diseq 10w UO $N0) 0
sn paydwoid sey syuapnis yum sotjojuod uisn sasuonadxd 113 INOGE SIYILI) it
Suryjer pue Susa1asqo ‘sn o} wepoduit 9q 01 anULUOD suonsanb a8y YEnoYIy ($33d
-01d oyjojii0d ) ut UOLIDY3L JO B[O AU ST IEYM (P) PUE ;OOISSED Y UL Judtuuol
-1aua uurea)/Buyoea) syl pasalje soonoead asoy) darH] () (WOOISSED MOY) Ul oY
-oj110d Suist sjuapns pue s13yoea) 18 MO} () (6~ sapein up Juiureap a3enduny jo
uonenjeaa poddns ssa00ad orjojiod 1yBiw Mo (&) :Butmo]|oy sy papnjdut suotisanb
mQ (€661 99)391 29 1508, Stuooisse]d K1eprodas pue Awwiid ug Juiuagsyy pue ‘dw
-yeads ‘Sunum ‘Juipeas jo uonenjeas snuayne papoddns pue padeinoous (ddudtpne
PUE ‘UOIIO3Ja1 'UOIIB[AS ‘UOND|[0D ‘suonsanb *sasodind ‘suoneioadxa a1y ssazosd
onofiaod 36 1dadouod Surdiowa ue yoia 01 JuIXD Y1 TuIqLIdSOP Ul PASAINUL 1
am *Aqeniuf “ssayoea) jooyds ydiy ¢ pue ‘wesdosd payd | ‘Jjooyds appiw | *apead
-yt | ‘apraS-yunoy g ‘oprid-puyy | aprad-puodas p ‘aprid-isng g uouedopury
7 Jo paistsuod dnosd sy -eonousd woosse(d 13y, uc asn oyogiod jo pedun ay
Kpmis o1 sn i spedionsed o) paasSe woym Jo L] ‘suonsanb mejiws Junise oM 0ys
$191083) WOOISSE[D Yiim yono) ut sn ind 1ey; suoneiuasald (820} [£1940$ O KjEmudad
pa] uoissnosip pue Suipeal paseys ‘sotjojuod 1aydea) umo 1no Juneasd yua Sunudw
-padxa undaq pey sn jo t10q pue ‘ssad01d otjojirod noqe Buise S19m am suonsanb
a1y) 01 susaned pue sanuejius 3lam 310y ‘Suipeas pannbai se ([£6] ‘1LsdQ P UML)

€8 28upiy)) 1oyI03) puv 55304y ofoflioy

.

ALY ) e 0ussD) ) SULAAL-TUIPVIY iyl 1Y U SINSY O1Ofla0, PAsN 3y 250 1o
Suryui] SpraIyl UOWIWIOD YO UM Y quaLUFLSSe $sepd B s otjojiod v aaly vl
stapnls Juiyse 03 NOIIPPE U JRi) PIZI|EIT I 12131} ANI0YS SISSE]D AN UL SuL0]
1o 251 01 KJERPIAIPUL PAPLIIP LDLD D 510113 BudLD) KIS 12A 1IN N0 ul v

AUNLS 4HL

“widay) 10J sUIIdU0I pue suonsanb asayl
papisuaur K(uo sorjojuod yitm doudLIadx3 Fuol-1af | s191peay oL 8w o) uuil
-2q Juipead put vonenpead Joy sasodind Luwinad o moqe suonsanh ‘smara1ul o
JO 951003 DY} BULNG 0P 0} AL A[jE21 AL SJUIPNIS ML AL JOJ WUNOGIIT O PIJLLY UIIJO 0O
ey saonoesd Butpesd pue uonen|ead £ pajquon 2sam Aay) osneddq yed ut sorjojizod
giiaL 1ud11dXd 0) PAICANOW DIIM SIDDTD) 35U Y} PIIDACISIP IAY Juidaay prodal
UL UOHIEN{EAD JUAPRIS TuiLIdIULD SLIPI MU payoeoadde £pmys o ur pajedionied
Ol $I31OLI] D1} AMOY INOYE SUOISN[ILOD NWOS JULYS []1A 34 fyearaadg sy agend
-uey vt ssa:8o1d pue dsueuniogsad Juapnys Julssasse J0) SPOIPALL [TUOLIPEN 0) SaahEl
-11e Pa30jdxd s1012Ea) 00YdS KIEPU0dDS pur d)ppuu ‘Ksewnd ;| moy eBNsAUL O
(A9AINS *UONEAIDSQO *MDIAIDIULY SpOIaUE Apals ased aaneiienb Juisn £pms yoieasdy
Fuop-1uo£ € Ul JUSWIALOAUT INO £q PIULYS BTG wABY SMITA IS 28ueya 101 oL} o)
ishjeied e se samod pue osn 01joj10d U0 st N0 JuasdId i am qaded snp ug

“2UHY 1940 $ITUNYD PUE "SDLIAOISIP JO SISIJIUAS L 'UONED LAD-J[ON ‘uot)dads
-01u1 0) pra] ]It uEd *puiw ul sdudIpnE pue sasodind sepnonaed yiram swon oy
-ojuod Jo onjea pue Suueaty dY) U0 UONIAYRI Wita uoNUNfUOD Ut ‘uonEIOgE||Od put
*asu0dsas 1234 *u0112A95qO *ssTF0nd U YJ0A S (INS $32IN0S J|ANIMU WOLY 2IVIPLAD
Jo Sunayied sy, ‘Buruses] Joj ueyd pue aen[eAs 0} Apunuoddo ue spenpialpur pals?
-130U1 JOYI0 PUR *sKIIEd ‘SHUdpNIS 's1011oed) 01 Judsdd (0661 ‘CIUILA 1661 IS
R SoMED) ‘AauIn], 7661 JANY (TEG] "UIISUNG P SIATID ‘ZT66] UINUON B ‘ddury
"POOL] L1661 TUOSNDIC] B JJOUT|IE) $19UILA] ST S[ENPIAIPUL JUasaIddI 1ey) H10a JuIpmIs
JO SUOTIID|J0D INBILDISAS *51 1B *SOLOJIO dduryd Jadea) o) 1s£ees ueodun
ur 9wosaq osv. Kewr e sr1apnls Sunenjead Jo Kem e 813450 $s2301d 01010

m8ivan fo Spssaauny

ISNEy Y B pue ajjary] (@ preuoy

NOLLVI'IVAH OI'T04.1L40d
HLIAA SEIONATIAIXH TVILINI YIAHL NO LOH LAY
SUAHOVIL AUVANODAS ANV ‘T TAAIN AYVINAINA T
HAONVHD ddHIVIAL ANV SS3230dd OI'TO11L¥0d

Y LrawdyLLY .

Q

Aruitoxt provided by Eic:

E




N H Buiane SJUAPMIS 191 0GR 120U Atot Fugssardxo Kury i sapdue duiagpp wag
Iy ssasdurd,, pue sso00ad Sjuaps 1o o1 dugpuaj a1 S04} om ML

DUOANO Jruy
) Jo prarsut ssadoad at) pue *ssasnad o1 o) soyuane Ked ‘awi 10 JUUP DAk son)
-11od o) Bunp wivw ayy s g oup | )nsal pua Yy by e ssadod a1 dsow
Yoo ued nus sou Yooq opesd e g saaquiny ju yoapsaf o) pasn | —(z6/0¢/01) 1)

"PAIER{EAD 3G 0) dulf A wo o1fujiod Jutuuias e ud wraty) djay o) Juind
S.OUA UITOD 2Y) U1, JOIENEAD {EUL AU JOI W IsnEdag dd1ape K st 2o dipy Sw
10) A3t pug wod o) Apeas d3u spry oYY 133159 diq v Jupary 3q o) swds e Lwoud
SU1 W [, JO pLaisul, opis anok uo u g, oy L oM Buijiom Kfjea1 o of SWds pu aw
o1 duyeadde £reos sy eyr Bunpawos s1 fusyy yoeod se saaea) NL—(z6/vTrI1) Ay

R ISUONENS DDUDIDYUOD PuL s)jesp
K. fenun upnp ssasoxd ui y1om  Siuapnis oy Jugpuodsal jo INJEA DU PALYS 512N oy
; JO dwog "suonenis dnewajqosd oqe Ljjeanud yulgs uaippiys Juidioy o yavondde
. uehamaq v pue utuseap o) yoeosdde Kioseiu SHINS v udamiaq Suiduns wnapads ¢
_ 3uoje saapasway pauopnsod os 3utop ut pue sjeod pauyop-joas paemol  ssasdoad,, duy
UL SUDPMS 11oY) Jnoge uIddU0D PIssIIXD UAJO PIMDIAIDIUL 2av SIYOED) Dy |

i
et

.

Supuodyay

.
Lo rdanbe

i

'saanoesd Juipesd pue uonenjeas Yy 2duLYUD 0) SO1j0f10d wap
-ms asn ydnu Layy moy Bunejdwajuod s1oyoea) o) 32U JO |3A] Jaydr € Yiw
suondo jo Kjouea 121e13 ¢ 0) pra) [ia W31} 01 suonEIUDLIO BuLa)Jip asou Judung
1ey) azisayioddy ap sorjojuod jo uonouny pue wioy enusiod 1 prraa) suy) pue
dupuled) Ul uoHEN[EAD JO 3)03 ) pIEMO) SUOLIEIUILIO DI JIP JUASNY|L IR sMa
-191u1 o wioly sa10nb Pajodjas aay ap 's59201d otjojuod jo suoisia (5104310} woos
“SSED 3Y] pUEB UMO INO 10Q UL JUIPIAD SEA DILAL DOULUOSSIP PUE UOISIUOD UY insal
0} s1eadde siquedwod Ajjeonewome 1o jearuapt Jayna aze sasodand runsip asay
1LY} SLUNSSE 03 INQ *2A0QE PIQLIASIP $53301d O11ed au) Fuipsedas aoueys sepnond e
S152F3ns PUL OM1 IDLI0 ) WOLJ UONE[OS] U1 PAIDPISHOD UBLA HONTA|EAD 10§ 2)euONL)
d[qIsuds 81340 yousy Fupunosdw pue *Swpnf Supuodsas Juyed 2ae aa Yo
‘uonen|eAa 10J sasodimd 1dunSIP 221} PAHUIPE ALY DA *YDILISIL N0 O pastq
“uonenjead 1oy sasodind ayy ynoqe s wora Swpiiaao say
Aq pasuanyjur 219m suonsanb asay 01 papuodsos SI2UDLDY ay) e sAum 21 jlomn
UMO 2131 1TN[EAD 0) SJuaprus 138 | Op MmOy, .. Pred apead e ol ajeqsuny uonk
~10jul S1) $30P MOH,, ,;ds5u0dsas JO 2dUdPIAD 138 NOK OP MO, ;10U S,18YM PUE dane
-213 s,3eym $33pnf oypy,, i 19peas pood  uosiad v sayuw jeyAY,, SIYILD Y yna
SUOISSNISIP INO Ul JHO dUIED IS SL YOS suolIsang) uonenjeas o1jojuod Jo syyausg
fenudtod oy premo) saauess Jo K1uea e up poynsas Juuaes) pue UONENEAD UddN)
~2q UdnI3UUOS Yy noqe suohsaunb NLIP Ing d1seq Yim Fuipsaly uoudIALGD sy
Jo suonesndun 3s10a1d 5y 1oqe JuawaFLSIP PALUNVIUD I “Junneaj poddns yey
sdeav uy 2d115e1d wooIssEd Yuay pauty a4 01 WENO spoyia UOLIEN{RAD et} paasit
1oL Yora YEnoyy “swoosse)d 1ay) ut sorojuod Junuatuagdig je SH0JJ0 [Ny 19
-42L21 24} Ju1mo] |6} Pa13iunoaua as uoturdo jo ANsiaalp 31 Aq pasidins 319.m ap

o

\
by
¢

SISOANd NOLLVNITVAT

VDY Y AL pun s¥20014 oyofioy

e e
RRACr:

11

Fuipead pue uonenjead udaaag digsuor
L[ M ST s se uonen(ead Jog sasodund FurSpapun o) noqge suonsanb jennassa
o) youg Juiped) asay se yons suotisonb punoy am uiede pue unedy Buluia) dug
-EAPIRPUEES TNOLIEM SPARPULYS WU 0) s]qIssod 11 s] gs1ayara) £q 138 2q 1snw suoly
-eadxd Jo sadA) wyay g sepnanaed e Junuseap ag 01 padu Ao 1w Sutun)
PAAPUT 21 VUPIYD N WD A poddus 01 181X 2dUIPLAD JeY A UL} NAIP[IYD
»afr ase Kym pue mof| g swooassid seanted ut Juneea) £]jemoe uaippyd pupiaipul
ate JeyAy 3800d oyjojiiod Jo notsia ¢ ug disiauso Japils pue sauatpne “sasod
-k *Buonsanb Jo 59103 AP e YA ¢ UONIDYIL,, INOYE F]TT 34 UM NI A4y O]
£PUXD YAy Tuonenpad moqge duyuig Jo Aea sppl jo suopeapdut oy poge pasies

a10m stonsonb durduageya Aurur 1aaomor Justinde Jo 1349 Mseq sy puofog
JAUILD] adawe
-Jios st pRyd ey Junuasddar wawmosop npomaed f(jenuaod v o patopsuen
s jLOGUELdS 10 JDPJOJ FI0AL © DDUIPIAD SIY) Jo Sutueow ) Funo]dad suondaal
asodwos 01 J1oam 19y Jo sty Futaes puokay s003 Juapns B UdAL PuItL U sasodind
wnanaed pue dsudpne sepnaped via Juitiea] 1ay) jo 20uapiad aduvne pur 193]2s
s1auteaf se adeys oxer 01 smBaq £juo orjepiied e jjea o 130fgo qeaisfyd aiy ) swan
PIIRN[OD SHILIUOD £]oIow ) JOPJOJ B uRy) 10wt Uy nsas 01 s$3301d 3y J0) o
ase saseyd oanp) (e g powade s1ayou) o eod sup noqe payjel am sy duuiea)
pue uonENIRAD 1530021 1 ey ssaoe” ojojitod e jo saseyd se unede 1340 pue
1240 POUOLIUDLL 210M UO1)IILJDI PUL *UONIS s ‘UONDY(G]) "ssdasd Buiurea] oyl jo e
SE UONENEAD MDA O} POJLEAL SIDYOEI) AN 1YL S0 0] JAPIAD st )] "Futop Jo ajyedes
1L SIUBPMS YA S Yoo I3 am moy noqe Sunuemoads o1 311 Yool yFnu onojiiod

JWAPIS EIPI HE s Juop 0) ULAIL WO PIJJUES SUVISSAISIP N0 JO SHO0) i)
"$W13000 3urdiowa 1 Jo aandadsiad gy vy
2a110uposdIduN0d 21aa "SISIYOIYD PUL $152) PaZIpILpurls st NS ‘Bursn £Juating
210 A91 51001 94} JO AULI 1LY} PIPISIP SIIILI] Y1 *[JLIIAQ) "MOUY STUIPMIS JELM 0]
HINODDL [UE "SPIIU JUIPNTS SSISST *2DULLIOJ2d 1HIPNYS DIEN|LAD 0] SALA DAt B
awos 10j Furyoo] a2 Lay) eyl pue spooyds 1) ur uo Su1od saan5eid sy
JO MOS 241 Yuas paysnessIp 21om Lo i) popasse s1ayoea) o, Suipesd pue uon
-en[eAd Jnoqu suondwnsse paidaoe paguayjeys pur suonsanb pa st Ajpnutuod £y

sotjojiod im $2oua11adx3 na1y) PassndsIP pue Jnoqe JYEnoy) 1Y) £ | A sy

$5330¥d OI10:1130d

‘sts£quue 101Ny 10§ 30D Paje)al jo
SI21SUD 0JUT TILP IS PANIOS DA, “sBupray U0 jo Judtioul)ds Inaopie 1apados
14 eyl seapt jo Juimarads pue Tumdta oy pasope wialsks juawadeueu asequicp
ML (0661) uipod pue ssnehg Lg pasaddos worsks | 3urpos uado,, ue Fuizynn pado
“[2A3p 220M 59p0)y Fupray L0801 yoea sopun pojeaandd aam sauodaeagns pue
SIFISuL sau 31 01 papuRdXd PUL *PIAOLILT "PAanIADL 213 3110 *podiawd seapl
mau uatmy “s3uipeay paudisse pue 1041030 seopr padnoid am “sidiasuen og) pras
AN SV TUASAS WdWABEUTII dSUQRIED Y1 OJUT PAUGAIUT 215M BIEP PIGUIDSULI} JO SINOY
OF Krewnxoiddy (7661 "SSOIN 3 UHEYAY "IeSI(] *|2n0IS 1aj5ary “Kowat] 29y) R

2an2u ] pur 1020 Y2382y KILI21] J0 3133ds Y [RUOBUAIPHNGY 8




b1

Jaoikog SN Inowisiog nposd pun syaay sonufiaog (Lool) (5p:1) 1y

.4.1..v
Hosyu y 'y “Jpmsgeg

SUINTYAIHA

sjuatinontaud Jupued] aspzoddns pur Juiayes asow OJUI SWOvNsE(
0 wiogsuen sn djoy Lew winy u yopgar uonenjuas 105 sasodmd Junoijuos duowe
arehuaz)yp sn djay Lew ssaoosd oyopied jo UOISIA Bu1A10AD 100 Jeys adsosd dy) iy
pansduu a1e ap a2y woyj of W3nu am 219ym pur)siapun o) BuuwToq 1snf an aw
1L [29) 00} am ‘wiay tim Buoly ‘suonsanb aou dupyse Jo nsas v se oduryd Wi
SIIWILDY ST pUL SI0LINP ST 2]01 HO MOY INQ *SWOOISSE]D J12Y) m sorjojod »a
Wdnu £ayy moy 1snf jou Funapisuosar moqe PAYIL) {IUT SPOYIdU BONEN[EAD 1oy
1N0qE 3[qurrojwodun 1ja) 1ins ssowoeay dunedion nd A *Apuis Buop-3eak 1o jo uon
-Nj2u0d a1 1y -Buipesd pue Fugenjead sop sasodind UM N Hunuoastp [enuapd
L SE [[9A St JuuIEd] pur uonenjead wImiog UOLIDIUUOD DU} UO SMDIA I 13pIs
-uodas pur sauun 63 0) padudfjuyd saajsWwY) puy Suuonsanb jo oy iy wlaxde
Oym s1odea) Je) 15933ns s3uiput) Ing “soonowad duipmad pue uonenpEad jud
Zuiapp sasodind ay; ynoqe suonsanb mopeysiao jou op ABojopopaw ynoqe suotsanb
J1 93ueyd 1ayaed) Yy payul oq ued asn afjojuod gy s1508dns yaseasar g

SNOISNTIONOD

“UOHENIEAD O} Uals
“ustilp 1dyiout sppe sotjojuod eia dansadsiod s sayea) oy se {1oay su s o) oy
ALpowuiodd 0 se os Ajjiqeiuncdde Juiuyapay spaepurys pue suoimaadxa yduy du
“OLJHIdES oM $353001d Fuiusea] umo 119Y) Juswnop o swapms uid|oy jo siem
Sut1aa0081p sueatu Lipqriunosoe '$194oea} 2531 o3 Burpaoddy Kpumunod uspunos
~INS puL SWOoY a4 st [[9M St [00UDS DY) LRI WIOL) UALIP s1a30 Jueafludis £jjen
-udjod jo Aene apim e wolj suoydapyas '$92104 a]dninuw o anfea vy INoqe payj vsje
HEUUTH put epui 'sjuspms Jo sdnoid pue sjenpiatpur 105 sjeod Buruaeap ayeudordde
2q 81 Jeym noge uonewoju fena Quipraosd sum awes o1 e oM —Sunyeads
put ‘uayst| ‘untim ‘Buipras—sye adendue] oy Juisn op ues spenpIAIpul ey dut
-181G9]32 jJo Aem & ag Aew soyjojisod jew pue woos J2 51013 jo aed jenuad ¢ ooy
ued sotjojuod 1ey) 3adnj0q Aoy, TSIQUIBIL SE SDA[ISWBY) JO DIEAMT IOW ANOIN
SOSSTID JIDYI U SJUIPAS AN JULA SIDNDTD) OAV) DEDUY |, UG EN|EAD-][DS Jo wioy pnjrosed
L 1 3wwi) 1340 23ur1d jo uonduasap 10 Junoade ue 3u1ar8 sjuopms Jo ssa203d g

“12adsar ey ul £iogs ayl o)
snonpsadns jo pury £)jeas st sanew 120qns Ay "pousadund st Fuea) nok se ey se
Moqe [ 22 nOA 1eYM INO pul) 0) nok 20§ si suem SOOI O YA L ESIEA Sy
243 Jeym st sty asnedsq st op o) Julod | we fjom,, Jo peasul *y woug ued o) adoy
Aoy1 eym pue ‘11 Busop ax Lo Kym pur ‘Juop o1 Aoy ey 81 1 eym noge Nui
*aansadsonul 3q o) widaq fjim vewysaly aynieg Sndoy ui,] 1ng ‘s1eak oy o} 3s0pd
W 400} 3] IS 0Mm) 10 10153wds € vy vaddey 01 Buted 3 ust sy g “s1ua4 2y Jaan TR
uewysa) ay) jey Suidoy w g puy (1 uo jam op nok oy Aay pue ‘uo jlom op nof
OP UM TIOM,, (TG, IEY) U0 |[oay OP §,U0D [ PUE *SK|1 UO [{am Op 3,u0p | ou 4o, Sus
1ns Aay g 183q wieaf £ou)) Aor) mouy 1,u0p Ao os *s9s3300ad Burniy 1oy padads
-0tu £1Je21 19a0u 34 A2t )50 ou daey £oy) *UOLIP s 0] duted K oy Ju

L8 auny ) 4nponag puw 502044 onpofisey

€1

L) PONSE | UIYAL DAL | IR S101y 1)

oad] SIHL O] A KIYL A0 THOGQU YU 0] (U] PIYsE | Uy u_:. [ o

10 DUIOS AN AOL 205 | U] AJUL MO UII| O] D4l 34 O] 1M1 16f . .M £ r_ _ _

1 . i saperd giute gy ud gutuoddey sy

'$ 1) Juem | 3l o taped ! 1 dm

s1 uo oppuey A 13d o N

“._._w g pue tuo appuey v 3uimad spiy asa ug paisaIaul [eas e | Julp aayio _:__
* . g . . A ;.
“Fuigrotios Tueyd Pt T Nog SHY 3EY JOGINE UE AT N0&—- IS 124 3! __“__
. ) ; . y— (RN

:.___. 1) Y1 ST O7HRAL 0] WA Jop 3L P sduigl o o 2uG—(Ce/sTD Y n

“aPIA0Id PIRLd 2105 153) PaZIpIEpUCLS uE ULl SIOUR

. : : ead ey s

SE SUIPINS AUL INOYE UOTELIOFHE D10 Je) Poulied 24 | Iey] 37yeds | Jeoil _, “__,_f. !
b - . o . . ! . ) .

JAOUE PILAOT SAINJIE) PUL $ISSIDIMNS UO 132321 | sy "Hulltim pue L:__._%_ up _, e
N . ’ » 9 g d R

-5 DNUM|IBE JIOU JNWBIOP 0) su1jojod s 0] sem 04 [ootas 1sid ay) 10y _oi_.

¢ UIPIYD [ERPIAIPUL JO SILIOS DY) UO SHINJ O] S UOHBUIOJUT JUILISS IS

A AT \ Y Turidg oIS udnw) eput |

apsurdy 03 SeA 041190132 10w dp sdetpag- ~(£661 Butids ! 1

INIOUIRDY SI SAA[ISUIAN[} INOGR SIANEIIY RIS

odue S s dunee

102 uaap dpoy o Jurkar jo axods s1oyaeay asdy g, -ddueyd Jo syoo0md sl ..:::H
ut adeduo .é.::c put Loty A0y U0 FUNIAYDT PUL SIAUII] ST SIAPISWA] JO I 3
” - 4 S S RIS IR /
Funuosvg SIS I UL UIPPYD DY) WOYE SUIDUOD PIssdxd s1adeN M\

Sununo Iy

-sasudand uoneniag Jo 5198 Jundtpuod om L wap uo paded v._::“:_g: oJ;“ .uu_,_“u
-u0293 0} SundAnas woqe PFudp 12 P 1POY LION ULyl uu:n:_._otup .._.5,.__.“_4“.,., E
Joge Wodued ot Futssoidxa awepppy Yum  ssaidord,, put ..ouE.::ctvu_ﬁ. ...:w. i
HONUNSTP Ay UO P31 1 Fuipuodsds pur Furdpnl udamiaq uotdUNSP B 1Y

spacpuels (e
-apind [RI2YIE PALDID 34,4 g st wdgosd jeardy) e _E_..E.E_”ug w_._v____J_,u...J_:”_h_..”_ﬂ
_v._"_.u_: 1 UL 1S3y oy tsouy nok Axaud apg e _:wﬁ aenjua 9_.._.& f“_ o
am ity 2amd patpstuyy v Busauy jo 'a331d v Buinno)add jo dadued o,—__ .o.J:._.::: o
1ueo 2 Buipesd jo 1oouoa ) puoday 0F 01 WIS 1, UL Oy Ia v..: ._..:.u :__ »
_.c wlasuns ayy pueisiapun Loy ], 10189811121 941 vo 1 Juny EEM_ _,#:. :o.:r_..d:ﬂu.w;:
swoy 2mdNk 133 ool K341 3su1s 1daduod e m:_.f.s.cuun o>,_. 0 ?We:__:,, oo 7._:
pumsiopun Kayg, -amioid 1834 oygr Juraeap oy asul “_o.d__u 793.2: " _.Ew__u_:_:
sysep paek o} ¢ deiuung oy psnf soueuopiad ose s mm_.:w.s S| wr. :H .
Koy *onmennoiad puryssapun (saopesd qig) Loy yunp Ajjeds j—(go/ve/

e pue saug

Sanposd PUd I SSISSE DJOLYM L U0 iom LI
$508st 'Suapnis Lun ssasse A opesd ol uea | ey :_c.:._ ».n.,:._ .u,. c“”_ .M“_“,w”, d_”_.““
AOU PUE UOLIEIOS) Ut S{INs ) gdney | cueot ) .v:c..s .:.:.;::v Ay ,‘_ ,. .,w:“.:uZ
AT JO PULY EUOTHPEI) & U3 PR 20 U Ak | {12 (Z6/0T/80) dtut)

1, 20URHLIOAd,, 2UYAP 01 1534 MOY G
X S : g, Hoy
siuodaaia jo wnaads Jaglout pozuodar am “1XVOD SIY UIPIA Y100 18ag, 1l ~o
dsip p 313 : S HEVEREMRIB]
Lepdsip pue aanpoad o1 waippys Furdemnoana jnoge ayods wap jo fuupy ]
. 3 Os[e y JRITRIRIIRTE
-xa Fwpneaat pue Jurzindodds Imoge 1AJoO PINE) OS[E APIIS IN0 UL SIAIRI) Y

yugpng

‘sjeod
{ : suods
Jruonuanpa sysads paemor | sso130ad,, oty pue APIUIPL UdPIIYD I RITIRIHT W .
. A R s ) T —
a1 aanunead Fupraoad uo Paoad,, o Sud0§ & 3ZINF0II A TSNALUWOD 113Y) _“ 4
o1 om e . 5 ; 3 s asad e
U] UOHINISUL DZEAPLAIPUL O} BUTIIA DIGUT SIS O W £s19¢] vty sawoMnoasad

93
e pue “Kanat]§, yaaeandy A38317] Jo s1aadsy jruoisuaunpnjogy
A At nA i




ERIC

!
i
88 Multidimensional Aspects of Literacy Research, Theory, and Practice”
!

Faust, M. A, & Kieffer, R. D. (1993). Portfolio assessment: Reasons, questions, use, and power. Conneclions:
Georgiu Language Arts, 30, 30-38. \

Flood, J.. Lapp, D., & Monken, S. (1992). Portfolio assessment: Teachers’ belicfs and practices. In C. K.
Kinzer & D. J. Leu (Eds). Literacy rescorch, theory, and practice: Views from many perspectives
Forty-first Yearbook of the National Reading Conference (pp. 119-127). Chicago: National Reading
Conference. i

Graves, D. H., & Sunstein, B. S. (1992). Portfolio portraits. Portsmouth, NH: Heinemann. {

Lincoln, V., & Guba, E. (1985). Naturalistic inquiry. Beverly Hills, CA: Sage. :

Riel, L. (1992). Seeking diversity: Language arts with adolescents. Portsmouth, NH: Heinemann. {

Strauss, A., & Cothin, J. (1990). Basics of qualitative research: Grounded theory procedures and teck'
niques. Newbury Park, CA: Sage.

Tierney, R. J., Carter, M. A., & Desai, L. E. (1991). Portfolio assessment in the reading-writing classroom
Norwood, MA: Christopher-Gordon.

Tierney, R.J., Kiclfer, R.D., Stowell, L., Desai, L. E., Whalin, K., & Moss, A.G. (1992). Computer acquisl
fion: A longitudinal siedy of the influence of high computer access on students’ thinking, learning,
and interaction. Cupertino, CA: Apple Computer. t

Valencia, S. (1990). A portfolio approach to classroon: reading assessment: The whys. whats, and hows. Resé-
ing Teacher. 43, 338-340.

BEST COPY AVAILABLE




'7@.-'

MULTIDIMENSIONAL ASPECTS
OF LITERACY RESEARCH, THEORY,
AND PRACTICE

Forty-third Yearbook
of

The National Reading Conference

Edited by

CHARLES K. KINZER DONALD J. LEU
Vanderbilt University Syracuse University

\
With the editorial assistance of
JEANNE A. PETER LAURIE M. AYRE

Vanderbilt University Syracuse University

DOROTHY FROOMAN
NRC Headquarters

Published by
The National Reading Conference, Inc.

1994 BEST COPY #/AILABLE
16




SPRING 1995

VOLUME 6, ISSUE 3

A S SESSMENT

C LE A R

N GHOWU S E

Taking It Personally

Mark A. Faust, Ronald D. Kieffer,
and Jane Hansen

Taking It Personally: Teacher-
Researchers Using Portfolios to
Support Rather Than to Judge
Their Work

The idea that portfolios may offer an
alternative to standardized evaluation
methods has generated considerable
interest and experimentation in recent
years. We are encouraged by the fact
that in school districts and colleges
nationwide, a steadily growing number
of students use portfolios in a variety of
ways to document and enhance their
learning. The fact that many future
teachers create portfolios in connection
with their courses of study (Ford 1994;
MclLaughlin 1994; McMahon 1994;
Udelhofen 1994) is also an encouraging
development. But there is a third area
that is receiving less attention than we
believe it deserves: the teacher's own
portfolio. In addition to researching
portfalio possibilities in our classes,
each of us creates our cwn portfolio to
help us better understand what we ask
our students to do. Last year, the three
of us shared our portfolios with each
other at the National Reading
Conference and decided to propose a
cclloquium at the 1994 conference in
San Diego that would bring together
other teacher-researchers interested in
sharing their personal experiences with
portfolios. The purpose of this article is
to describe what we are learning as we
create and share our portfolios.

Portfolios: A View from the Inside
We each began with familiar notions

about portfolios: (1) They are collections

of work and {2) these collections are

PAFulToxt Provided by ERIC

used for evaluation. We asked our-
selves questions about the purposes of
our portfolios and how they might be
presented to potential audiences. Will |
use my portfolio to evaluate my teach-
ing? Will | use it to show how | use my
knowledge as a parent in my teaching?
What influence will my portfolio have on
my class when | share it with them?
The individual contexts created by our
unique responses to these quastions
guided the process each of us used to
select specific items drawn from our
past, present, and future experiences.
Each of our portfolios also includes
reflections upon individual items and
the collection as a whole. In all of the
ways described so far, our portfolios
look a lot like those that our students
produce.

(continued on page 12}

Student to Student:
Getting the Most out of
Your Portfolio

Jon Foreman

If it weren't for portfolios, I'd be very
depressed right now. | would have left
my senior English class knowing how
hard | had worked, with nothing to show
for what | had put into the class. The
work would have left me ready for
college but loathing the English language.
My final portfolio allowed me to admire
the ground that | had covered in the
course of the year. But more important-
ly, my portfolio inspired me to reach for
new heights in the future. Of course,
looking back to see what | had accom-
plished made the year much more
worthwhile, but looking forward towards
future goals showed my desire to improve.
This aspiration to grow could nct have
been achieved without a portfolio.

17

However, a portfolio can be an over-
whelming project. My first portfolio, in
my sophomore year, was not a very ful-
filling experience. | was proud of what |
had accomplished but my portfolio was
a worthless re'teration of what ! had
done. It had no depth and documented
only what was necessary. Instead of
looking forward with high hopes to
achieve more, | could only wait to forget

{cor “nued cn page ©)
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Taking It Personally

(continued from page 1}

In other aspects, however, our experi-
ences with portfolios tumed out to be
much less similar, given the current
trend toward using portfolios solely as a
method of evaluation. Over time, the
three of us have come to view our port-
folios not as static entities but as
ongoing events that are still evolving.
We have found that they take on new
and interesting meanings every time we
share them with a different audience.
We have leamed as well that the
process of composing portfolio retlec-
tions can be more subtle and complex
than we anticipated it would be.
Perhaps the most striking development
in our thinking about portfolios is evi-
denced by in our motivation for continu-
ing to work on them. itis clear to us
that we use our portfolios to learn about
ourselves and to support our engage-
ment with particular questicns and con-
cerns which we care about deeply. We
simply do not view our portfolios pri-
marily as providing a basis ror judging
our writing or our performance as
teachers or learners.

After discussing these issues with
students and colleagues at home and
more recently at the National Reading
Conference in San Diego, we have
learned that others share our emerging
sense that, because portfolios have the
potential of serving multiple purposes,
we as teachers need to be thoughtful
about how we introduce them to stu-
dents. The experience of creating port-
folios of our cwn has made us aware of
possibilities that are likely to be eclipsed
when portfolios are created solely as
products to be judged rather than as
sources of reflection and growth. in the
following section, we will briefly
describe the portfolios we are creating,
elaborate on the issues raised above,
and refer to other voices including some
of those we heard at our National
Reading Conference colloquium.
Accounting for Change

The portfolio Mark created focuses
on his experiences as a high schoo!
English teacher during a time when he
transformed his stance toward teach-
ing. The purpose of his portfolic is to
support Mark’s attempt to better under-
stand the genesis and development of a
specific period of change in his life.
Accomplishing this, he hopes, will
enhance his ability in the future to
understand and empathize with the
needs of beginning teachers. Mark has
revised his beliefs about the relationship

12  PORTFOLIO NEWS. SPRING 1995

M
{
]
|
'

!
|
1
{
i

\/

between theory and practice in teacher

development by selecting and reflecting

upon:

1. handouts, assignments, and exams
created at the time;

2.samples of student writing;

3 academic writing he produced then
as a graduate student;

4.informal writing he produced in
response to literary texts; and

5.items drawn from various journals he
created during the years in question.

The following sentences appearin a
reflection he wrote based on a journal
entry that was originally composed
eleven years ago: “I'm just beginning
[in 1894] to question the adequacy of
the theory-into-practice metaphor that
until now has guided my thinking about
teacher change. Authentic purposes for
leamning, questioning, reading as event,
reading/writing connections—all had
become major concerns for me by
19823, but | continue to work on living
those concerns in response to the
changing situations of my professional
life.” Where Mark once saw a straight-
forward process of generating practice
by reflecting on theory, he now sees a
more complex and ongoing process of
generating theory by reflecting on prac-
tice. Creating a portfolio focusing on
change has contributed to Mark’s
recognition that his evolution as a teacher
has been much more complex and less
linear than he had remembered it to be.
Making Life Connections
During the past two years, Ron's
portfolio has changed according to his
changing portfolio purposes. At first, he
attempted to understand the processes
that his students encountered as they
constructed their own portfolios. He
assembled academic writing and exam-
ples of his teaching, but he was dissat-
isfied because the portfolio lacked per-
sonal investment and a strong voice. It
also lacked connections to his life
before and during professorship. Ron
decided to re-focus and gather stories
frorn his own schooling, family history,
and elementary school teaching. His
portfolio purpose shifted toward his
learning about the portfolio process for
reasons of self-fulfilment. The most
recent version of his portfolio is housed
entirely on a “laptop” computer. Three
portfolio pieces that represent these
changes are:
1. a QuickTime movie of his farnily story-
book reading time;
2. a letter written to his eight-month-old
son Evan; and
3. a story written about a pivotal literacy
event for Kelley, his daughter, when
she was thirteen months old.
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The letter written and shared in a
writer's workshop during Ron‘s middle
school composition cless connects his
family to his teaching as ne models
reading/writing processes. Kelley's
story represents a moment in time
which alone appears isolated, but in
cornbination with other stories begins to
build an ethnography of Keiley's life,
defining her as a leamer. The family
video not only demonstrates important
principles about family literacy, but also

' serves as a way of remembering the

richness of Ron's family experience.
These tangible pieces of his life story
create a clear picture of him by con-
necting the people and events in his life
to his teaching and research. As Ron
continues to gather and tell stories
about his personal and professional
history, he reaffirms how connected
everything reaily is, and how his portfo-
lio ultimately represents a self-narrative,
a whole life portfolio.

Finding a Voice

Jane started her portfolio in the
summer of 1989 and has revised it con-
stantly since that time. It has served
and continues to serve many purposes.
The most salient one for this article is
her evaluation of her evolution as a
researcher. Her portfolio begins with
her early years on the farm in Minnesota
where her family placed value on the
strength of each person's ability to
make decisions, a precursor to her
research in classrooms where students'
voices carry as much weight as that of
the teacher.

She then shows her early teaching
career and includes a quote from her
creative drama professor, “Don't ever
ask for permission to do something you
know is right in your teaching. You
might be told no.”

Jane ends with her years of research
at the University of New Hampshire,
and sets a goal for her present project:
“My partner (an eleventh-grade, U.S.
History teacher) and | will create a
classroom in which the students see
themselves as a part of, rather than
apart from, U.S. history.”

When the authors shared their portfo-
lios in preparation for their session at
NRC, Mark and Ron supported Jane's
effort with their responses. Ron said,
"You want your students to be strong
enough to tell their own stories.” Mark
built on that, "History isn't really about
the past; it's about who you’'re going to
be.” The same can be said about port-
folios.

continued on page 13
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{continued from page 12)

Portfolios: What for? Who for?

Portfolios are generally touted as
altemative, authentic methods for
judging progress and/or performance
(e.g., Anson 1994; Heiden and Scanion
1894; Tierney et al. 1981; Valencia et al.
1994). Indeed, the three of us have
used portfolios for this purpose in our
own classes. In addition, we have
spoken with colleagues representing a
fult range of academic levels (pre-
kindergarten through college) who have
done the same. On one hand, all this
experimentation has persuaded us that
portfolio use does in fact offer a pro-
ductive alternative for teachers seeking
to supplement or replace more tradi-
tional methods of evaluation. On the
other hand, our personal experience
with creating portfolios has confirmed a
suspicion that something important is
lost when portfolios are used for pur-
poses of external evaluation and
grading. Consequently, we want to
consider further those issues raised
above, which to us suggest at least the
possibility of there being, so to speak,
an alternative to the alternative.

Since our portfolios were self-initiat-
ed, we experienced the kind of freedom
that authors enjoy when they make
crucial decisions regarding the purpose
and development of their creative
endeavors. The significance of this
sense of authorship is evident in the
personal commitment each of us feels
toward our portfolios as ongoing events
in our lives. Other experienced teach-
ers we know who author their own port-
folios have expressed similar fzelings
about discovering ownership of the
purpose. This insight leads directly to
the idea that ownership, is in a sense, the
driving purpose for making a portfolio.

One member of our colloquium in San
Diego, Norma, spoke about constantly
revising her portfalio which she described
as representing the diverse and evolving
literacies that give meaning to her life. A
portfolio, she said, can be “an ongoing
you.” Portfolios do seem to offer a way
to revisit and reclaim aspects of our
lives as we gain an understanding of our
personal and professional growth (see
Zebrosky 1994). Our concern is that
the full potential of this power may be
compromised in situations where the
authority to determine the purpose for
making a portfolio is assumed by
someone other than those who are
expected actually to create them.

Alongside the crucial question of
purpose lies an equally important ques-
tion: Who are the implied readers of a
portfolio? In the absence of a predeter-
mined audience (e.g., an external evalu-
ator of some sort), we have been free to
immerse ourselves in writing to explore
what our portfolios might mean to us in
light of the ongoing purposes they were
designed to serve. We suspect that
other “levels” or “layers” of reflection
(authorship) might be required if we ever
want to target potential audiences
beyond ourselves, colleagues, and stu-
dents, who care about us as individuals.

Responding to this issue, Jerry,
another participant in our colloquium,
talked about a special “synergy” that
arises when teachers “link autobiogra-
phy with curriculum inquiry.” In his
view, communities of teachers and
leamers may serve to expand the
potential audience for portfolios such a3
ours. Not convinced by this argument,
Becky observed that a discontinuity will
inevitably exist between the private
value of portfolio reflections and the
pressure towards standardization exerted
by schools and other public settings. In
general, the discussion in San Diego
confirmed our belief that writing portfo-
lio reflections or evaluations about arti-
facts is a more complex and challeng-
ing process than is commonly recog-
nized in the literature on portfolios.

Questions about purpose and audi-
ence bring into bold relief the distinction
between using portfolios to support
learning versus using them to judge
progress or performance. Where an
audience consists of one or more exter-
nal evaluators whose primary concern is
to judge a portfolio according to presst
criteria, the potential for an author/
reader relationship is nearly, if not com-
pletely, silenced and with it that aspect
of the portfolio process which we find
most engaging. On the other hand,
readers who are willing tc revise their
expectations in response to an individ-
ual's portfolio seem to us a productive
altemative.

During our colloquium, Jane
described her habit of welcoming
opportunities to share her portfclio,
which has meant that she constantly
revises her reflections to include new
insights gathered from the responses of
others. In her view, “sharing keeps it
alive" while “achieving closure” would
not be a very relevant goal for her port-
folio. In classroom situations wherein
this high degree of personal responsibil-
ity for purpose and audience is limited
or absent, a portfolio all too easily
becomes just another assignment
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drained of the positive energy that has
caused so much optimism about this
“a'ternative” (Roemer 1991). We believe
our direct, personal experience with
portfolios encourages the acceptance
of multiple purposes, supports self-
evaluation, and prompts us to seek
constructive audiences.

Portfolios: An Alternative Jiew

We want to emphasize that we are
not proposing a particular format for
using portfolios. Our primary con-
tention is simply that students ought to
participate as much as possible in the
decision-making process that will affect
their role as creators of their own port-
folios. We believe there are several
questions, beginning with the question
of who will create a portfolio, that guide
the evolution of portfolios ard that each
one ought to be negotiable in particular
classroom situations. What motivates a
student in a particular class to become
the creator of a portfolio? To what
extent will students be able to deter-
mine the purposes of their portfclios?
Might other options be made available
to those who resist the notion of creat-
ing a portfolio?

Other questions pertain to the details
of the portfolios. What will be inciuded
in individual portfolios? How will the
contents be arranged? What will the
physical containers look like? What set
of expectations will guide the composi-
tion of “reflections”? With whom might
individual students expect to share their
portfolios? Under what conditions
might this sharing take place?

If portfolios are going to be used for
evaluation purposes, then what exactly
are those purposes and how will these
be ~onnected with the expressed needs
of students? Who will do the evaluating
and how will the evaluations be carried
out? Our personal experience with
portfolio processes leads us to con-
clude that the decisions raised in all of
the above questions need to be explicit-
ly addressed and that the responsibility
for making them ought to reside as
much as possible in the hands of indi-
vidual portfolio creators.

We understand that institutional con-

_straints, especially those that mandate

a direct connection between evaluation
and grading, can transform what
appears to be a sensible enough pro-
posal in the abstract into a troubling
process in actual practice. This
concern notwithstanding, we stand
behind the idea that portfolio creators
should enjoy all the rights and responsi-
bilities that go along with genuine
authorship. Furthermore, the process

{continued on page 14)

PORTFOLIO NEWS, SPRING 1995 13




Taking it Personally

(continued from page 13)

of creating our own portfolios has
resulted in products that are ongoing,
that connect our personal and profes-
sional lives in highly individual ways,
and that would not be very useful for
purposes of judging any aspect of our
progress or performance as teachers or
learners. We are not claiming that our
approach to the portfolio process
should be universalized as a new stan-
dard for portfolio use across all situa-
tions. Our stance is that among the
multiple purposes for using portfolios in
school settings there ought to be some
opportunity to use them for purposes
other than judging and grading.
Teachers and students who design their
own portfolios for their own purposes
may discover, as we did, a powerful
way to connect with and share their
goals for living and leaming. |
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must be aware of the standards or crite-

ria according to which they should eval-

uate their work. In classrooms’in states
or districts where standards have been
adopted on a large scale, this means
familiarizing students with those stan-
dards. To illustrate this approach,

Hewitt includes in Chapter 8 the analyt-

ic assessment guide which he and his

teacher committee designed for the

Vermont Assessment, and he s:ggests

specific activities for helping students

begin to internalize such standards as
they assess and revise their own work.

For situations in which such standards

are not imposed from outside, he sug-

gests how teachers might facilitate
class discussions which lead students
to generate their own criteria for good
writing.

For teachers interested in large-scale
assessment, which he defines as “any
assessment program that involves
teachers from more than one school,”
Hewitt poses a set of questions that
ought to be considered by all partici-
pants in the design program:

1. What is the purpose of the a-sessment?

2. Who is to benefit?

3. How will the assessment serve that
purpose?

4. How will results be reported? Will
they serve the purpose? How will the
beneficiary be served by this report?

5. What are the stakes?

6. What will be assessed—a portfolio, or
sumething equivalent? s it valued by
the student as valid and important?

7. Do the school and local community
equally value the student's perfor-
mance as valid and important?

8. What are the specific standards of
this assessment? Do they match the
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purposes of the assessment and can

they be reported in a fashion that

meets this purpose?
9. Is all this manageable? What is a

generous, but challenging, timeline?
In this chapter, he also discusses
several issues associated with large-
scale assessment, including the demands
of performan e-based assessment, reli-
ability, and the implications of high
versus low stakes assessment.

Chapter Nine, “Portfolios, Goal
Setting, and Self-Assessment,” offers
examples of students engaged in
thoughtful reflection on their work and
provides specific suggestions for how
such reflection might be supported. An
inter-school writing assessment
exchange as well as various approach-
es to encouraging students’ written self-
reflections are featured.

The concluding chapters of the book
deal specifically with the concerns
associated with using portfolios for
assessment/accountability purposes.
They include ari analysis of the issue of
reliability in scoring and of procedures
for reporting results, as well as a projec-
tion into the future, which includes a
look at the adversarial relationship
between standardized testing compa-
nies and advocates of performance
assessment. It is possible, he notes,
that one way in which those companies
might attempt to overcome that adver-
sarial relationship is by getting into the
business of marketing standardized
portfolio assessment procedures
designed to eliminate the current relia-
bility problems associated with some
portfolic assessment projects by atiempt-
ing to assess students’ unique portfo-
lios against a common set of criteria.

In commenting on the implications of
such efforts, Hewitt alludes to the “first
principles” about the teaching of writing
which he has articulated throughout the
book. His experience in designing
large-scale assessment and his back-
ground as a writer and teaching of
writing lead him to conclude that it
woulu be “a cruel irony, indeed, if port-
folios, whose strengths lie in showing
each student'’s unique capabilities,
became—in the interest of scoring relia-
bility—little more than long-winded
standardized tests.” ’ |

Winﬁeld Cooper teaches in the Teacher
Education Program at the University of
California, San Diego, CA.

A Portfolio Primer: Teaching, Collecting,
and Assessing Student Writing is avail-
able from Heinemann 1994, ISBN
#0-435-08834-3. 214 pp., $19.50.
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